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m.earning Outcomes: \

By the end of this unit, the student will be able to:

e askand answer questions for arange of communicative purposes.

e provide an objective summary of a range of texts including fiction, non-fiction and other
types of text.

e read, view and analyse a variety of readings grade-appropriate and high-interest books and
texts from print and non-print sources: poetry (free verse, narrative and rhythmic)

e cite strong and thorough textual evidence to support analysis of what the text says explicitly
as well as give inferences drawn from the text.

e acquire and use appropriate words and phrases for reading, writi
independently gather vocabulary when corsidering
comprehension or expression. Q

e identify and use comp r {tiong ant sitfonal phrases in writing.

e use summary skills to

OUUV
KW ,

A.Read the title of the poem.

Group Discussion:

e Organise yourselves into small groups, with 3 to 4 students in each group.

Significance of the Title:

e What is your initial reaction to the title "A Bird Came Down the Walk"? Does it evoke any
specificimagery oremotions?

e What does the title suggest about the subject of the poem? Is it straightforward, or does it
hint at something deeper?

e Based on the title, what do you think the poem might focus on? Is it likely to be a simple
observation of nature, or could it explore more profound themes?

e How does the title set the tone for the poem? Is it casual, formal, or something else?

e How does the simplicity of the title contrast with the possible complexity of the poem's
themes? Consider how a seemingly simple observation could lead to deeper reflections.

istening;
portant for

Class Discussion:

After your group discussiops, com
the guided questions, an ﬁm

\ \‘\ \’_\ L,

raged to add their thoughts or ask questions.
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A Bird came down t
He did n
He bit a eworm in halves
And ate the fellow, raw,

While-reading

* What does the bird do after
it comes down the walk?

* How does the speaker

And then he drank a Dew interact with the bird?

From a convenient Grass— * Identify the rhyme scheme

And then hopped sidewise to the Wall in each stan:]a. :
To let a Beetle pass— * Howdoest e ryme
scheme contribute to the

He glanced with rapid eyes overall flow and rhythm of
That hurried all around— the poem?
They looked like frightened Beads, | thought—
He stirred his Velvet Head

Like one in danger, Cautious,
| offered him a Crumb

And he unrolled his feathers O
And rowed him softerge—

Than Oars divide the
Too silver f

Or Butt S, Banks of Noon
Leap, plashless as they swim.

NE
b

There are five stanzas in 'A Bird, came down the Walk'. The stanzas are quatrains, as
each stanza is comprised of four lines.

For the Teacherm

e Assign students to research Emily Dickinson's life, focusing on how her reclusiveness, the era
in which she lived, and her philosophical outlook on life influenced her poetry. This will give
students a foundation to understand her perspective.

e Discuss the 19th-century attitudes towards nature and the transcendentalist ement,

which often influenced poets like Dickinson. This background t@@ ow the

poem fits within or reacts against these |d
e Introduce common motifs in Dickins

psyche. Encourage stu@ﬁpppeﬂ‘lg
NSk

re, death and the human
i "A Bird Came Down the Walk.”




M\

N \\UU U l:‘terary Devices

Caesu@}%&@n&a line of poetry that can be created using punctuation such as a
comma (,), full stop (.), ora dash (-).

Enjambment: when one line of poetry continues into the next line without a pause to
carry forward a point or idea.

Alliteration: the repetition of the same letter or sound at the start of words that are
adjacent or close together.

Juxtaposition is a literary device where two or more ideas, characters, actions,
settings, or phrases are placed side by side in a narrative or a poem to highlight their
contrasts or differences. The purpose of juxtaposition is often to create a more
nuanced understanding of each element or to emphasise particular qualities or themes
by comparing them directly.

Background to the Poem "A Bird Came Down the Walk"
"A Bird Came Down the Walk" is one of Emlllgg chk

@@@ammes

ntury, during a time

F heT i\v
or the eaﬁ@su .

oConduct ing of the poem, encouraging students to analyse the use of
Iangu and mood. Discuss how Dickinson's word choices and syntax contribute to
the poem's meaning and emotional impact.
e As students read, have them identify and annotate examples of poetic devices. Discuss how
these devices contribute to the layered meanings in the poem.
e Briefly explain the differences between free verse, narrative, and rhythmic poetry.
¢ Provide examples of each type:
e FreeVerse: "The Red Wheelbarrow" by William Carlos Williams
o Narrative: “The Raven” by Edgar Allan Poe
e Rhythmic: "Daffodils” by William Wordsworth
eShow video performances or readings of the poems. Use sources like YouTube or
educational websites that offer high-quality poetry recitations.
e Encourage students to create a cozy reading nook athome or in the classroom.
e Offer a diverse selection of fiction and poetry that students can relate to and find
interesting.
e Form literature circles or book clubs to foster discussion and shar g/exper@n @9
eEncourage students to connect themes aﬁd\ \ﬁe r @w their own

nature in a detailed and intimate man

experiences.
e Integrate multimedia r Xhafl ( experlence
oo

_* Encourage creative wrlf’i\l\g nap Ecnatlon for literature. )
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when nature was, a\ om‘m® subject In Ilterature Dickinson's approach to nature is
dlstmct\m\{q&\qwge' Servation and subtle complexity. Unlike the more romanticised
views ofWa&u re by her contemporaries, Dickinson often presents nature with a blend of
beauty and raw reality, capturing both its grace and its underlying brutality.

About the Poet: Emily Dickinson

Emily Dickinson (1830-1886) was an American poet known for her unique and
unconventional style. Much of her poetry explores themes of nature, life, death, and the
human experience, often through a deeply introspective and reflective lens.

Like many of Dickinson's poems, "A Bird Came Down the Walk" was not published
during her lifetime. It was only after her death that her work was brought to the public,
and even then, it was often edited to fit more conventional poetic norms of the time.
Today, Dickinson is celebrated for her original voice and her contributions to American
poetry.

’ Theme @ @@\&@
A Bird Came Down the Walk, by Emily Dicki interconnected
themes:
1. Nature's Bala S e beauty and brutality of nature, showing

how th ents coexist harmomously The bird's actions, such as eating a
r?gracefully avoiding a beetle, highlight this delicate balance.
2. man Interaction with Nature: The poem explores the distance between

humans and the natural world. The speaker observes the bird and offers a crumb,
but the bird's decision to fly away underscores nature's independence and the
boundary between human interaction and natural autonomy.

3. Freedom and Independence: The bird symbolises freedom and self-reliance. Its
refusal of the crumb and its graceful flight reflect the theme of natural
independence and the desire to remain untamed by human influence.

4. Innocence and Danger: The poem subtly contrasts innocence with the
potential for danger. The bird's cautious behaviour, especially in the line "Like

one in danger, Cautious," suggests an underlying awareness of the threats ‘

present even in peaceful moments.

m;'ulossa ry:

o f‘\\
Words Meanings /Nr N\ /:H(\ W\
angleworm | another term for an earthwerm, comm bJ\ousé@i lmth@“t“étﬁ century.
beads a small piece of gtassﬁdood, Qté \th hole through it, that can be

put qg a \SH%WIIH é\hexs\éf the’ same type and worn as jewellery,
etc. \ \ \
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/\\ rﬁgk&efu Ebout what you say or do, especially to avoid danger or

cautiW\J istakes; not taking any risks

useful, easy or quick to do; not causing problems
convenient the very small drops of water that form on the ground, etc. during
dew the night

along pole with a flat part at one end that is used for rowing a boat
oars an old-fashioned word meaning without splashing, used to describe
plashless the silent, graceful movement of the bird in flight.

a line along which two edges of cloth, etc. are joined or sewn
seam together

a type of cloth made from silk, cotton or nylon, with a thick, soft
velvet surface.

A.
1.

i

10.

11.

m!eadmg and Critical Thmkmg) r(éx @@Y@

Answer the following questions

Identify an exam 1& n Me poem. How does this device

enhance youru ﬁﬁ ird?

DISCUSS @\p or-n the final stanza, where the bird’s flight is compared to
w he Ocean." What effect does this comparison create?

Fmd a similein the poem and explainits significance in the overall imagery.

How does Dickinson use visual imagery to describe the bird's actions? Provide

examples.

What is the effect of the tactile imagery in the phrase "He stirred his Velvet

Head"? How does it contribute to the tone of the poem?

How does the mood shift from the beginning to the end of the poem? What

words or phrases help create this shift?

What do you think Dickinson is trying to convey about the relationship between

humans and nature? Support your answer with evidence from the poem.

How does the bird's decision to fly away rather than accept the crumb reflect

broaderthemes offreedom and independence?

vulnerabllltyorfear VOV Y (88
How does the poem expl@reﬁ;/%e concepi df natuﬁal beauty versus natural
brutality? Give sfaet:lflc e’i(amplesﬁomtﬁe text

What i is the s mfmahdeof ‘the speaker observmg the bird without the bird's
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knowledge? Ho tone of the poem?
offered by the speaker symbolise? Why does the bird

12. What mi { e ise?
"row him softer home" instead of accepting the crumb?

B. Choose the correct option for each question.
1. What is the bird's initial action when it comes down the walk?

a. It drinks from a puddle. b. It bites an angleworm in half.
c. It flies away. d. It hops to a wall
2. How does the speaker describe the bird's eyes?
a. Bright as the sun. b. Like sparkling jewels.
c. Like frightened Beads. d. Ascalm and serene.
3. What does the bird do after the speaker offers it a crumb?
a. Eats the crumb. b. Flies away.
c. Sings asong. d. Hops closer to the speaker.
4. The bird's flight is compared to:
a. Leaves falling from a tree. Waves cras on th
c. Oars dividing the ocean. W'L\jﬁﬁ’b rees
5. What is the tone of the poem
a. Joyful and cele e and suspenseful.
c. Calm and refle d Angry and resentful.
C. Re-r o mson s poem "A Bird Came Down the Walk." Pay
to the central actions, the imagery used, and the overall
structure of the poem.

e Write a concise, 3-4 sentence summary of the poem. Your summary should:
e Focusonthe mainevents describedin the poem.
e Highlight the key actions of the bird and the narrator's interaction with it.
e Avoidincluding personal interpretations or analysis.

D. Read the following sentences and identify the cause and effect.
1. The bird hopped sideways to the wall to let the Beetle pass.

¢ Cause:

o Effect:
2. The speaker offered a Crumb to the bird.

e Cause:

o Effect:

E. Read the following statements and identif @@m or an
opinion.

1. The bird's eyes Ioo% |ke - E/@
e Fact Opinion




R
2. The bird's fllght w m eautiful.
e Fact ’\ e Opinion

M owing sentences and identify whether each is a generalized
statement or evidence-based information.

1. The bird moved cautiously, as if in danger.

e Generalized Statement e Evidence-Based Information
2. The bird "bit an Angleworm in halves and ate the fellow, raw.”
e Generalized Statement e Evidence-Based Information

G. Identify the Type of Imagery in the Following Phrases.
1. "He bit an Angleworm in halves."

e Visual Imagery

¢ Auditory Imagery

e Tactile Imagery
2. "And then hopped sidewise to the Wall."

e Visual Imagery

e Auditory Imagery

e Tactile Imagery O X{:/
H. Identify the Type of Imam ases.

1. "He stirred his Velve

2. Butterflles off Banks of Noon / Leap, plashless as they swim.'
e Metaphor
e Personification
e Simile
. Read the following statements and identify the explicit textual
evidence from the poem that supports each one.
1. The bird ate an Angleworm raw.
* Textual Evidence:

For the Teacherm

e Explain that understanding cause and effect helps us see the relatlonshlp between-events.
The cause is why something happens, and the effect is what 1ap ﬁﬁ
judgments. ; i

or fa
e Explain that generall out specific evidence. Evidence-

a
based information inclu m examples or data.

iﬁ ii\\u
6

eExplain that facts can be proven true nal beliefs or




0\ ~\ V/\ W\
) L LA
2. The bird's%yé\%ga@&ﬁigﬁtened.

. Tww@\eﬁé e
J. Iﬁ% ollowing inferences drawn from the poem. Cite the specific
line(s) from the poem that support each inference.
1. The bird is cautious around the speaker.
* Supporting Evidence:
2. The bird prefers natural freedom to human interaction.
* Supporting Evidence:
K. Explain how the textual evidence supports each inference.
1. Cautious Bird:
* Explanation:
2. Natural Freedom:
* Explanation:
L. Read the provided excerpt from the poem “A Bird Came Down the Walk"

and the following analysis:
Excerpt: "And then hopped sidewise to the Wall / To let a Beetle pass—" @ﬁ@
Analysis: This moment in the poem reflects the bird's-a reaturesin its

environment and its instinctive be
1. Paraphrase the analysis. i
transitional devices S@
concise. WW o
. YouWase:
2. Make Inferences to Draw Conclusions:

Contextual Information:
What can be inferred about the bird's environment based on its actions in the

For the Teacherm .

e Explain that a metaphor directly compares two things, as seen in the poem when the bird's
flight is described as "Oars divide the Ocean," giving us a sense of smooth, graceful
movement.

n. Focus on making the explanation clear and

e Highlight how Dickinson gives the bird human-like qualities, such as in "He stirred his Velvet
Head," which makes the bird morerelatable and vivid.

e Point out that similes compare two things using "like" or "as," s t};@@being
[ an
a

compared to "frightened Beads," which emphasizes t ousness.
eDiscuss how visual imagery helps Eze%\ ﬁ%@@; ry lets us feel the

textures described, and,he¢ “i éoég in the poem creates a quiet, reflective
A

\ \\ \\ ‘\ \,_~\ —
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poem? O/\ Tf\\/(\ X\

e Infer f \\\ \\\

W JMIJ ng%vxdence.
iter's Viewpoint:

How does Emily Dickinson seem to view the relationship between humans
and nature based on the poem?

* Inference:

 Supporting Evidence:
Implied Information:
What might the bird's refusal to accept the crumb from the speaker imply
about its preference for natural freedom?

* Inference:

* Supporting Evidence:

Individual Analysis
A. Answer the following questlons individually, focusmg on I@ kinson

images hel uvis ‘@ ha ions do they evoke?
. Example1 % : \@

\e'\z’o“

e How these images impact the reader:

For the Teacherm .

e Explain to students the importance of citing strong and thorough textual evidence when
analyzing a poem. Emphasize that they need to support their interpretations and inferences
with specific lines from the text.

¢ Guide students to first identify what the poem explicitly states. Use the examples provided
to demonstrate how they can locate direct statements in the text.

Example:
eWor ‘II
|ng of the text and
require reading betw thlnk about the emotions, actions,

Statement: The bird ate an Angleworm raw.
he
or themes suggested @\ en 't epr|C|tIy stated but can be deduced.

Expected Student Response: "He bit an Ang|
\ \ 3

eDiscuss with students how mferen




\ \ 1 4
() 2 VA LIS '
2. Finda met%hqﬁ% s@ﬁmﬁz poem. Explain what it is comparing
qnd@'ﬁﬁ{{#g how'this comparison enhances the overall meaning of the
e

¢ Metaphor/Simile:

e Explanation of Comparison:

e Impact on the reader:

3. How does Dickinson personify the bird in the poem? What effect does
this have on your understanding of the bird's behaviour and the overall
theme?

e Example of Personification:
¢ Effectonthereader:

oA/
TANGEON

: : N0
4. Ildentify a moment the Eﬁ\%\tﬂl} son contrasts two
elements 8 .. be %ﬁ rut . How" does this juxtaposition
ear >

influence y of the poem?

e Cont
rpretation:
Group Discussion

B. In small groups, discuss your answers to the individual analysis. Consider
the following questions as you share your thoughts:

1.  Howdid different group members interpret the poem's imagery, metaphors, and
personification? Were there any differing opinions?

2. Discuss the various emotions that the poem evoked in your group. How did the
use of language contribute to these emotions?

3. Consider theimpact of juxtaposition in the poem. Did anyone in your group see a
different significance in the contrasts presented?

Critical Reflection

C. After your group discussion, reflect on how the conversation-influenced

— NN
your understanding of the poem. Write a brie Iﬁirégr\gp@é@\:é‘séfng the
following: - O /r \ \f\’- T“\‘\I (\\\\\. [ (230
1. How did di&i@\ssigg,%ﬁ\é\, /”d\é'('\{w(}v\\lth/e\fﬁe"rfé "C‘wange or deepen your

3 = A ' g \ ( '\‘n N
lnterpretatl»pr-’{. \\ \\,\(\ \ \\ AU
# B
59
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2. Were there a

o il

\
?\1@ our peers that helped you see the poem in a

es the use of language in the poem affect its overall meaning and
impactonthe reader?

K\Iocabulary and Grammafm

A. Find the connotative and denotative meanings of these words.

Word Denotative Meaning Connotative Meaning

velvet

cautious

glanced

stirred

oars

plashless

B. Identify whether each word dy

X\
(Ouu™
or a negative
a here these connotations

connotation and provides e
might apply. Oﬁ
ghtapply. O @
Word @&hﬁ Negative Example
N otation Connotation
glance” ~
glide
feathers

A. Compare each pair of words that have similar basic definitions but evoke
different feelings or ideas. Discuss the different nuances each word carries
and how these nuances affect the tone and interpretation when used in
various contexts.

1. glancevs.stare
glance:

stare:
nuance in meaning:

2. glidevs.slide X\&\W@w\/\ U

glide: Q\ a (0 :

\\\/\\)\)“




slide: /QT@ N
i

&Nautlous vs. paranoid
cautious:

paranoid:

nuance in meaning:

B. Read the following sentences from the poem, use the context provided in
the sentence and the surrounding lines to infer the meaning of the
underlined word or phrase.

1. "He stirred his Velvet Head."
contextual clue:

: — K\ﬁ m
inferred meaning: A;\ﬂ‘\@%/d

2. "And thenhop -_;_.ﬁ[_ - 'Wall To let a Beetle pass—"
contextual
uAN|

W\ﬂe\{'ed meamng

For the Teacherm .

eExplain that:
Denotation: The literal or primary meaning of a word, the dictionary definition.
Connotation: The ideas or feelings that a word invokes in addition to its literal or primary
meaning.

eHelp students understand how words with similar denotations can have different
connotations and nuances, affecting the tone and meaning of a text.

e Ensure students understand the basic dictionary definitions (denotations) of each word.

e Explain how authors use specific words to convey particular tones or themes.

e Explain that nuance refers to a subtle or slight difference in meaning, expression, tone, or
feeling. When we talk about nuances in language, we are con i g es of

meaning that distinguish similar words or r ifferences can
% hension, improve vocabulary, and

significantly impact the tone, mood;or i
aid in understanding tt@ n a@gs f\imeaning in both written and spoken language.

eRecognizing these releﬂ ship
AR J
W‘“_

aerin
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¢ How did tHelcQﬂtexfp‘f %b._éenfénce help you determine the meaning
ofthe r'd orphrase”
, pbll }t Important to consider a word's position or function in a

‘
\ '\sentence when trying to understand its meaning?

Figurative Language in the Poem
A. Simile:
¢ Definition: A figure of speech that compares two different things using "like"
or"as."
e Example from the Poem:
"They looked like frightened Beads, | thought—"
» Explanation: The poet compares his loneliness to a cloud drifting in the
sky, emphasizing his sense of isolation and aimlessness.
B. Personification:
eDefinition: A figure of speech that gives human qualities to animals, objects, or
ideas.
sExample from the Poem: "He stirred his Velvet
= Explanation: The bird's he@d isidg W glvmg ita human-
like softness and ) a ense of gentleness and
tenderne ii\m @%&As
C. Imager \
W‘ﬁm Descriptive language that appeals to the senses and creates
mental images.
e Example from the Poem:
"He bit an Angleworm in halves
And ate the fellow, raw,"
= Explanation: This vivid visual imagery allows readers to picture the bird's
actions clearly, illustrating the raw, unfiltered aspect of nature.
D. Symbolism:
e Definition: A literary device where an object, person, or situation represents
something beyond its literal meaning.
e Example from the Poem: The bird's flight at the end of the poem.
= Explanation: The bird's graceful, untroubled flight symbolizes freedom
and the seamless, natural world, contrasting with the human\ world's
boundaries and limitations. ,(;\ /r © AUV
Euphemism in Context: o Nan {\ N\ [ ()0
Dickinson does not use euphemism in l‘P}eﬂ \poem Her| Jdescrlptfons of the bird's
actions, such as "He bltam An@]éworm/?\hahfe@/ And ate the fellow, raw," are direct and
do not soften the re Iit Qf natwres brutality. Instead, she portrays the scene with raw




Q\T\ T?/’\ \ L\\ A _
honesty, W[thOUt reﬁ ti kjt‘dyéuphemstlc !anguage
Oxym XE

|7
There wa\clear use of oxymoron in the poem. The language Dickinson uses is more
straightforward, focusing on the contrast between the bird's delicate actions and the
harsh realities of nature, but not by combining contradictory terms in a single phrase.

Instead, she uses other literary devices such as simile, metaphor, and personification to
convey her themes.

Phrasal Prepositions
Phrasal prepositions are phrases consisting of more than one word that function
together as a single preposition. They often include words like "in," "on," "at," "for," "to,"
"of," "with," and others combined with another word or phrase.
Examples and Usage:

1. According to: This means "as stated by."

e Example: According to the schedule, the meetr r@({@

2. Dueto: Thismeans becauseof

¢ Example: Thefllgh | a issues.
3. Infrontof: Thl methmg
. For th .
oEpral students that Em|Iy Dickinson's poem "A Bird Came Down the Walk" primarily

focuses on vivid imagery and emotional expression through similes, metaphors, and
personification. However, it does not prominently feature euphemisms or oxymorons.
Emphasize how Dickinson's direct and unfiltered language choices enhance the realistic
portrayal of nature.

eInstruct students to create a chart that compares different figures of speech. The chart
should include similes, metaphors, personification, hyperbole, euphemisms, and
OXymorons.

eHave students list examples from the poem where applicable (e.g., simile, metaphor,
personification). For figures of speech not present in the poem (e.g., euphemism,
oxymoron), ask students to hypothesize how their inclusion might change the poem's tone
orimpact.

e Lead a discussion on why Dickinson might have chosen to use specific figures of speech like
similes and metaphors while avoiding others like euphemisms and oxymorons. urage
students to consider how these choices affect the poem 'stone, oVe sage.

e Ask students to rewrite a line from the %e {nse

discuss how this alters the mean

understand the significanc
L emotional |mpactand e li

\ \\,

I text. This will help them
choices in maintaining the poem's

J

_
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@ For the Teacherm

Phrasal Prepositions Usage Tips:

. Examp Ega nfront of the ice cream truck.
On bewg\ﬁ\g \3 ‘representing someone."
N#\J ple: The lawyer spoke on behalf of his client during the trial.
eriaddltlon to: This means "along with."
¢ Example: In addition to her full-time job, she volunteers at a local
shelter.
In spite of: This means "despite."
e Example:In spite of hisinjury, he finished the marathon.

. Use the given phrasal prepositions to create your own sentences.

According to:
In front of:
On behalf of:
Due to:
Inaddition to:

In spite of: SN m
Complete the sentences usingcajn a =- ropri @gﬂéﬁi}on from the

word bank below

addition to, on behalf of, in spite of
the bad weather.
she also works a part-time job.

ewas placed the museum entrance.
He delivered the speech the organization.
The play continued the technical difficulties.

___thereport, the company's profits increased last quarter.
Rewrite each sentence, replacing the underlined simple preposition with a
phrasal preposition. Ensure that the new sentence makes sense and retains
the original meaning.
The manager spoke for the entire team.
The athlete trained every day despite the injury.

Context: Use phrasal prepositions to provide clear and precise rmshlps

between different parts of a sentence.
Clarity: Ensure the preposmonalgeat d if%/ |on enhances the
clarity of the sentence

Avoid Redun
can make the;;:e

hrasal prepositions unnecessarily, which

)

—

\
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3. Thebookonthﬁ/&;&;s@ tsINS-
4. Thepr a\ss\,l tt’fed by the student.
5. W sdelayedbecauseofthestorm.

Prepositional Phrases
A prepositional phrase consists of a preposition followed by a noun, pronoun, or noun
phrase (the object of the preposition), which provides additional information about the
time, location, direction, cause, manner, or condition.
Structure:
o Preposition + Object of the Preposition
Examples:
1. Time:
* Before the meeting - We should discuss the plan before the meeting.
* During the summer - She likes to travel during the summer.

2. Location: W@ O@©m

* Inthepark - They had a picnicin the park-
Te ntam They walked towards the mountain.

* Onthetable-Thekeys areo u
3. Direction: m
e To thes store

* Because of the rain - The game was postponed because of the rain.
* Dueto his illness - He was absent due to hisillness.
5. Manner:
* Withasmile-She greeted him with asmile.
* Byhand-Theinvitation was delivered by hand.
6. Condition:
* Incaseoffire-In case of fire, use the emergency exit.
* Intheeventofanemergency - In the event of an emergency, call 1122,
Usagein Sentences
Adjective Phrase: These prepositional phrases describe nouns.
e Thebookonthe shelfis interesting.

e Theboy with the red hatis my brother. =N
Adverb Phrase: These prepositional phrases describe vg{& t:yﬁ@ﬁb\r other
adverbs. \ \(_ (_\\ A\ \ f ( O O\~/ —

A\

e Shesangwith joy. Y ( ( \) \\J \B

o Hearrived aftelcsk\(ww \ \\&
\ \\/ \\

\
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CommonErrors: | \\\ \\ \l § B
1. Misg ?qﬁﬂ IRHeﬁésﬁlﬁnal Phrases: Ensure the prepositional phrase is close to
/’\ . . e . .
WQL it modifies to avoid confusion.
* Incorrect: She found the bookthat! lost in the park.
* Correct: She found the book in the park that I lost.
2. Overuse: Avoid overloading sentences with too many prepositional phrases as it
can make the sentence cumbersome.
* Cumbersome: He went to the store on the corner near the park with the
big fountain.

* Improved: He went to the store near the park with the big fountain.

\ Y \ _4
O\ W L N -
A\ )

A. Read each sentence and underline the prepositional phrase. Then, write
whetherit is an adjective phrase (Adj) or an adverb phrase (Adv).
The cookies in the jar are delicious. ( )

She spoke with confidence during the presentation

ain. (_ = )
Theflo w are blooming. ( )

. Ww f;r%;:positional phrases to create your own sentences.
ng the meeting:

Beside the couch:
Without a doubt:
Before the concert:
Near theriver:
Over the hill:

For the Teacherm

Prepositional Phrases Usage Tips:
e Placement: Prepositional phrases can be placed at the beginning, middle, or end of

asentence. Ensure their placement does not disrupt the flow-o he@n@
e Multiple Phrases: You can use multi re Oi"i‘i’w d \S ntence, but
@l ives (

P
ensure they don't confuse theteader.
¢ Modifiers: Pre@ itional sels/c @a modifying nouns) or adverbs
(modifyingverl:\s,\ @\w\e r adverbs).
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to the text through oral discussion.

i. Organize the students into small groups, with each group being
assigned a specific stanza of the poem.

ii. Appoint a group leader to guide the discussion and a note-taker to
record key points. Discuss the assigned stanza and answer the
following questions:

¢ What is the main idea of the stanza?
¢ Whatimagery orfigurative language is used to convey this idea?
¢ How does the stanza contribute to the overall meaning of the poem?

iii. Present your group's findings to the class.

(Spend about 10-15 minutes discussing the stanza before moving onto
prepare your presentation.)

iv.Participate in a whole- cIa is W@C@@\e groups'
presentations. K\f
For the Tea G\ "

Tips for Att iIIs
i ye Contact: Show engagement.
se Affirmative Gestures: Nod or smile.
¢ Avoid Interrupting: Let the speaker finish.
¢ Focus: Eliminate distractions.
¢ Reflectand Paraphrase: Confirm understanding.
o AskClarifying Questions: Seek clarity.
¢ Provide Feedback: Offer constructive comments.
¢ BeOpen-Minded: Listen withoutjudging.
Tips for Students’ Responses
¢ Pronunciation: Encourage the students to pronounce words clearly and correctly.
Remind them to pay attention to any unfamiliar words related to the poem or
Wordsworth's life.
¢ Intonation: Advise the students to use appropriate intonation to express interest, ask
questions, and provide feedback. Emphasise varying pitch to convey dn‘ferent emotions

and emphasis.
e Engagement: Instruct the students to show that t @ !@;& y making
in o)

eye contact with the speak n ughtful responses.

at
¢ Feedback: Encour t(u/dy:ts\ : ‘ang COI’ISt#’UCtIVE feedback. Highlight
what they found |$§é\tlw‘g&\{ e, and ask questions to learn more.
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B. Respond tfo,fh\\ ?\é\X*\ by telting short stories and role play.
L\Eiﬁﬁ@y&h mity Dickinson, focusing on her life, her reclusive nature, and
how her observations of the natural world influenced her poetry,
particularly "A Bird Came Down the Walk.”

ii. Based on your research, create and share a short story that reflects
Dickinson's experiences with nature. Consider how these experiences
might have inspired the imagery and themes in the poem.

iii. Perform key moments from Dickinson's life or scenes inspired by the
poem. Use the following prompts:

e Enactascenewhere Dickinson observes a bird in her garden.

e Role-play a conversation where Dickinson describes her inspiration
for the poem.

e Create a scene showing Dickinson writing the poem, focusing on her

thought process.

) e
W writing Skills M&@@@@w

Paraphrasing
ParaphW@U& re-writing a poet's expressions or ideas in one's own
words without changing the original meaning. Each stanza should be
transformed into prose form while maintaining the same length, as the goal is to
rephrase without adding unnecessary details. This technique helps to ensure
comprehension and retention of the original material.

A. Paraphrase the last stanza of the poem.

o Identify the mainideas and themes within the stanza.

e Rewrite the stanza using simpler language and sentence structure.

o Ensure that the paraphrase conveys the same message as the original

stanza.
Summary Writing
A summary is a concise version of an oral, visual, or written text. Below are four
basic steps to prepare a summary, providing a logical and gtggni%gdgq@ﬁ@ach to
the process of summary writing. A r{:{\'\ﬂ&,% 'j&@\'eﬁ\kf'" o
\ \ ¢ \ \ \ \ \ \\ \\ ",' N

1. Reading: A 2 A

AVZARY

- —~\ i/ L\ \ \, \v-,_l\'»-"‘ L . o
To write a good sum@aM“}h/beyg l‘:@éﬂ&fﬂ@%hd understanding of the original

text are essential. P la’ﬁ\f'c.\é“ﬁ:c_@drﬁ to the main ideas, themes, and significant details.
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2. Outlining: a \\ O L
Outlmlng in g\ akismg Totes that may help in composing a summary. Focus
on noti %\ej or's purpose, the main topic sentence, key supporting details,
and the central |dea ofthe text.

3. Drafting:

Begin drafting the summary by combining your notes into coherent sentences
and paragraphs. Ensure the summary is brief and covers only the essential points
without personal opinions or unnecessary details.

For the Teacherm -

e Define paraphrasing and its purpose. Explain that it involves re-writing a text in one's own

words while maintaining the original meaning.
e Work with students to identify the key ideas and themes in each stanza of the poem

Highlight specific lines that encapsulate the main points.
¢ Demonstrate the process of paraphrasing by worklng thro g oem
together. Show how to change the wording wh @a ing |ntact
e Assist students in developing para ught groups in the stanza
and then restating the %ij& acing poetlc words with simpler ones.
a

Encourage students to ‘ ' tone and meaning of the stanza.
e Selec ether to identify key ideas and rephrase them in simpler

t a sta
Iangtwmw different word choices can change the meaning and tone.
* Provide'students with a checklist to guide their paraphrasing:

*  Change the wording but keep the original meaning.
*  Usesimpler or more familiar language.
*  Maintain the original length and tone.
¢ Avoid adding personal opinions or interpretations.
e Clarify what an objective summary is and its purpose. Emphasize that it should capture the
main ideas and essential details without including personal opinions or interpretations.
¢ Guide students in understanding and applying summary writing skills to write a summary of
the poem. Provide clear instructions on identifying main ideas and supporting details.
¢ Demonstrate how to write an objective summary by working through a different poem or
text together. Show how to extract the main ideas and condense them into a brief summary.
e Provide a short text or poem and ask students to outline the main ideas. Then, have them
write a summary, followed by peer review sessions to give and receive feedback.
¢ Give students a checklist to ensure they include all necessary elements in their summaries:
*+  Mainidea

«  Keypoints or events @ @Om
+  Importantimagery \K/\X

+  Emotional |mpact 7 @ {//

+ C(Clearand co % K\

*+ No personal

J
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4. Reviewing: O %&“
Review your summa e accuracy and completeness. Check for any
omitte%ﬁ@@[@ﬁ refine the language for clarity and conciseness.
A. Write an objective summary of Emily Dickinson's poem "A Bird Came
Down the Walk." Include the main idea, key imagery, and the
emotional tone of the poem as it portrays the interaction between

the speaker and the bird. Focus on conveying the essence of the
poem without including personal opinions or interpretations.




